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ABSTRACT . ^ ' ' » 

The curriculua guides listed and annotated in this 
publication ha^e been collected to publicize good curriculua planning 
and guTde writing and to serve as acdels for schools revising thair 
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Foreword , 



The Educational Resources Information Center (ERIC) is a nationwide 
information systenroperated by the National Institute of Education (NIE) 
of the Department of Health, Education and Welfare as a service to 
educators throughout- the country ERIC maWes available through hun- 
dreds 'of libraries and information centers over 100,000 unpublished 
documents on aU phases, levels, and subject areas of education This is 
accomplished through ERlC's network of specialized -centers or clearing- 
houses, each of which-is responsible for acquiring, evaluating, abstracting, 
and indexing current significant documents within a particular educafionaJ ♦ 
area The' bibliographical information and abstracts fof theje documents 
are then listed in ERIC's monthly reference publication. Resources in 
Education (R\E) . • ^ 

ERIC/RCS, the ERIC Clearinghouse on Reading and Communication 
Skills, collects, analyzes, evaluates, and disseminates educational informa- 
tion related to research » instruction, and personnel preparation^t aU levels 
ana in all institutions The scope of interest of the Clearinghouse includes 
relevant research reports, literature reviews, curriculum guides and 
djescnptions, conference pap>ers, project pr program reviews, and other 
ppj}t; material.^' related to all aspects of reading, English, educationaj 
joumahsm, and speech communication 

One of the prilnary ^oals of ERIC and NIE is to transform the information , 
''found m the ERIC system into a format tha^ will be useful to the 

classroom teacher, the administrator, and the curriculum developer Such 
Ss the goal of this bibhography, which brings together titles and 

descnptions of curriculum guides recomrhended by the NCTE Committed 

on Curriculum BuU^tins. ERIC/RCS is pleased to assist NCTE in providing 

this continumg service to educators 



' Bernard O'Donnell 
Director, ERIC/RCS 
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Introduction 



f or nie f> plan j trip home is j rather uncomphcuted proLCSs of mere]\ 
getting into a ^ar" and going I know the direLtiqns I know where 1 am 
pnm it un the o'ther hand , I plan a trjp with m\ two n^Les and have 
several spcAing engagements on the wa\ I must plan the trip with others 
in mind^ What,w ill be the tinie Schedule, what ivill be the demands because 
ot the other people involved, whut tratTk conditions would hinder or help 
ail ot these questions and more are a part ofm) planning This is similar^) 
the dilemma most ol' us teei m curriculum building If it were ()nl> tor^ 
ourselves that we are planning: and we know what we wanted, we can go 
ahead,and do it* When we are planning Lurri^ulurii tor others, with others. 
With a ^ie^tmation that is Lowiplex and somewhat unknowfi the pre»LeSs ot 
planning becomes Lt)mpliLated Because this is Lompluated, Lur/i^'ulum 
building IS also complicated A:, we legrn more about differences in styles 
ol learnmg and the multiple diVections ot ri)les and goals o! the students 
with whom we work the l urrtc ulum pro^e.s becomes evei/more complex 
Tlie National C oupliF ot Teachers of f nglish has alwavs ble^ aware of the 
manv processes that curriculum committees must go thr/>uth in order to 
plan curriciikmi ' , f 

I he \CT^ (on>miNsion on Curriculum has trom lime to time set 
directions and goal^ and m some cases guidelines to help the profession 
The (omnuttee nn f urricukim Bulletins an otishoot of the Commission 
on (urricU'lum fia. developed criteria lor • evafuutnig and planning 
curricuiuni The goal ofthe Commission and tHe ( ommiltee ha. been to 
M?r\c the protesMon Another resource tor curriculum planners is a series 
of .tarter sheet, prepared b> \CTf SLA FL (Support 'tor Learning and 
Teaching r,{ I n.h^h) These .taher sheet, deal with aimm^: other issues 
the back to-the-basic. movement Lach one of the short ^tfiiphlets 
none-isjnore than two pages begins with a statement ot the issue, sets 
forth tiie professional viewpoint on each o{ these issues, and ends with a 
suggested strategy lor ac|i( 



iion 



Thi. volume RiLonnnunhcI I n^hsh / unKmuin \rrs (umuilion (,uHics 
A }:and iritvna fnr flannw^ and fialuafinn^ ,s another eTtort on 

the part^ ot the National CoujkiI o! Teachers ot 1 nglis^i to help curriculum 
^ committees f (5r a number «if vears the ( ommittee has prepared through 
the cooperation of the \ Ri( (learinghouse on Reading and ( ommunu-a- 
tion Skills (LRIC RCS), this annotated list ot recommended guides tortthe 
berrefrt of tho.e sthools and agencies which are developing curricuhim 
The purpose of this list is4o publici/e good curriculum planniniz and guide 
writing in order tt> provide models for Schools who are reviewing their 

1 ' 



Ilu- _ niic> dial ji\c [CCi>inm jnacJ U) ihi^ anDoiatcd listing art.' awilablc 
li .p] ^^t^^.^|^ jtul agciKics ! cs[Ti >!i^ib k' hM pioJiiLifig llie juides of trom the 
I RK Doc.tniciii Kepr.nJuLlinr! Scr^kc (1 DRS) A lo^ai ^ iirntulum 
v» ■Tii^-Mtr^, ^an >iiKl\ ih'jNC Juidc^ in ihcir tirade leud lo lirid biat-eriK'niS'ot 
Pl.p •>t';it . puli^Ks ahJ [Th>..cd'iiCs oHiclIucn s)rgani/al!on proLCbb Js 
^ 'ai'4iia^c ^isfM^'^Niti**^! media iOadm^.' and lileralme e\aiuali»>!i 

A\v' deMJi^ \i^u[hc! N( 11 ptjiMualiiiti \iJs !" CunhulKni riunfum^ 
I rj;i\" I \^[^ A /- aUo ^i\es >aniple^ litr ca^h ol the^e areab 

X'lOi'ier aid ti> ^u!iK'iiu['i I'jalei.aN i^nilil no Uic 1^>^^.\SS[ > ^arbouk ^ 
/'\ /' i<''if!j I I r'^lixii 'Ahi^i. 'ep[LNefil> a ^>';iipendiou^ tewe^^ of 
rrvN^ii' mniki". j'^M^! the I fviish lan-:uat!e arls ^umLuluni and^ some 
nrv.lktiiit;> abi'Ut tlie liiuire hi ihe I ditoi > Prelate Janieb Squire ^a\s 
ll-'pelullv 'iiiuh ^)! '.^hal ha> '^ee!! {earned ahoul cIIclIuo language and 
uUm \ eju*. i'ii"M t'MMi ihc ^ peMiiieniati' m i 'I lite pa^l llncc decades ui 11 
; Mi '^'j i^x' -All! Miiciiraled in!" a p^v.^rlii! new 'UlLI thenrv oi 
'Mf'diMj .''I'^ep' li'ii'v (',][ C''u^ JP'Hial t!'taU !h ihc I ni.di>h ianima^e 

"St'ii anoiti-, ' >(."^ue i^' l'»^al vU'M^uluin pLinncN is iIk- reMe^ so[\[ce 
pr'".!ii.,j ih'. ( uMuniMeL' Wii'Ci] a slIiomI disln^i scrid> in a j-Uidc loi, 
(e\K.'. dr. p^em^HiN "t^ii'v ( onninUeL examine die malerials LaretulK * 
iiiji'ic I'l wn ihe tpnntLd li>l> "I rc\ic\^ ^fperia dis^usN ihc Liileiia and 
^'iti^eNli' )n> 'Ml a Las^elle tape \*.hiLli is scnl ba^k In the lo^al 
^•';unm'"e vWi" uibniil 'uuide> uveivo ihK scivuc tree ol tharize 

M.isl reMe^Miii: is d'Uie in Lile sp^ir^^w[ earlv !a!l ul eadi vear and usiidlK 
ia'^^> tptm Inuf l>> ei^lil v^eeks Ihe ( nmnlitlee also ^er^c^ consultants 
t" oit^Miii^ LUifiLUKim plannim: !<n ih*>>e school distinis oi Liirrkuluni 
^tUM.pitues w hf 1 M)htir tlien >efMLe 

fhv ('tunLil Kiia^is lu^nl LUniLnlum development as a professtonal 
a.ltMi, tti^ b.jin'sr Mide' Ihe ilnmih^cn Ihied above jnd die pa^es id 
i4hhn()(ikkl .lie les^a.iknK >)r litis renard v\ e u rue tea^ hots ever \ w here lo 
.n^otiiaje and parlkipatc !!i ^fHjtinuoijs Lurrkuium development it\ a 
Mlal par.l 'd wliat ihev do and aside Imm leaLhifi^ there is n«)tliiniz more 
imptitlanl 

St RosCmaiv \V inkel)ohann 
• ' I OI \\)c C immiittce 

on ( ui I leulum Bulletins 



Selected Gwdes Reviewed and Recommended 
in I9T7 



L\N(,lAGt \KfS CLHRICILLM (4 ID! PE RFORMANC I IX- 
Pf(TATIO\S K-i2 Northern Vdlle> Schools A^aiiablo Mom Di 

Idv^jrd A CiCLoriCLO^ Directt)r ot Curnculufii and Instruction Northern 
\'alle\ SduH)ls, Ciostcr Pla/j, Cluster New Jcrv,cv 07624 (S7 50. make 
Jicck pjvjbio to NVRHSD Bojrd ot I diiLation) (CS 203 4(i>7 Mpp | 

Thi^ guide identifies bignil'iLant language arts obieetives and then 
designate, in terms ol thctvpiLuior 'average'' student the grade knel 
at \\\\wh each LOiKept of bklll should he introdiKed then reintoued 
and tinall> mastered SpCLitk objeaiu's are listed tor the following 
language arts areas listening, speaking reading readiness skills vi^abu- 
larv and word attack skills reading comprehension, reading rate, 
readtng in .ontent areas spelling handwrtting, composition, g'rainnidr 
s\u^\ hbrarv skills hie rJturJ^ at the piiinarv and intermediate levels, 
literature at the'iippei elcnientarv and se^ondarv levels and eleUivc 
course^ at the senior high school level The guide niLludes a list ot 
recommended novels and plavs tor grades seven through Jen an 
appendix otters a suggested tejinujue tor the stud\ ot spellmg\i list 0} 
o>mjnun prefixes and sultixes a bask outline iorni, an'd a description 
ot the SQ>R 5urve> tjuestion read recite, and review method ol 
sludv 



ilRRKlLlM I OR niF !.AN(,l A(,l ARTS klNDf R- 

CARTI N-(;RA[)| 6 Revised IJanen ( <MmcL licut , Public Schools P)7S 
\\ I) 12^ 612. I>>p I i 

riie teaJiin^ techniques outlinetl in this student-Lentered uiiiiLulum 
gtiTiie ^ providc^d ^bv the Dunen Publi. SLhools. (onneLtiLUt are 
intended loi use h\ Lmguijge arts instruLtois at the kindergarten 
through, sixth-gradc^ levels The ma|or goals ol the Lurrkulum are to 
^ toster Lleaf thinking and sound ludgment, to eiKouragrawateness ot 
the world and to create a maximum opportunity lor the growth ol 
L'reati^it) as well as to teaeli specifie eominunitation skills SpeeiliL 
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4 Selected Guides for 1977 

trejinionl otHhe toik)vMiig jrej^ is piovided/'^oiiiposiiig Jistening and 
MCVMHii ijlkmg up jLiiiigoui ^vriiing grjinmar. usage. jnd iiiei.lunii.s. 
iuruUMTting, spelling and liieraiure SuggCbtunis tof aLliMties are Lt)ded 
' b> ^oloi ji.v.()rdiiig to ifioir appropriateness tor tluee grade-knel groups 
kindeigaften lhr<u'g^ grade kindergarten througfi third grade and 
♦ouf til thi oiigh sixth guide 

t\(,LISIl L \\(,IA(.[ \RIS \ ( I KRK I LI \l (,UDf . KINDl R- 
\KTl\ lUROUdl (,RAI)[ SIX lianipton ( it> SJiools 1^)76 
\vail^hie ironi Mis Bett> \1 Suiggett Super^isoi ot 1 nglish 1300 
Thomas Street \ II Thomas \nne\ Hampton \'irgini3 2366^) (SS 00 
make Jie^k pavable to Hampton ( it> SlIiooIs) |l D 135 OiO 3j3pp ) 

Fhib sequential language art> LurriLukim euide lor kindergatteii through 
grade si\ contjnis seuioib on the loilovwng the lolo ot the tea^liei ttie 
student > roic ^lassionm atmosfilicic and oigani/ation oij] Ijnguage, 
mJudmg hstchinu. sj^Mkuvj thiual speaking and Lieatue diamativs. 
'eadiii'j iiieijtuie vuitten language praLtkal ntmg ^reatne suiting 
handuiitint: and spelhnj and ihLlionafv skills language slud\ , iangu'age 
ails and tfie mteidiswiplinau pmic^t and evahiation Most sections 
UKlutie a disLUs^ion geneial and speLiliL ohieLtivei> suggested activities 
and a hihhographv ^ 

\ I KB \L C ^)MMl \l('AI-if)\S ( OMPl Tl \( II S K-h Piltstield Pubhc 
Swt»(»oh 1^)?6 \vailable' !rt)m \tuman ( Najinn DireLtor ol I nghsh, 
Pitlsheid Publu SJiooK Bo\ 1[.S7 I^itislieid MassaLhysetts 01 201 
(ShUO ^make JieLk payable t(* Pittsiield Publu SlIiooIs) III) <M)7 
:63pp I " ' ' ' 

fhe Loi^xpcteiiL les established lor the language arts program tor 
kindofiiarten tliiough sixtli grade m Pntstield. MassaLliusctts are listed 
(his dMLiiment indiLates giade levels toi introduLimi paitiLular 

' skills developing skills \and masteting skills Tests to'assist teadieis m 
measuring students prouress lu listening u)mprehensi()n compositioii. 
grammar vMitmg meLhauKs. and usage a)mposc the bulk ot the guide 
For eaLh lest tlieie is an A lorm to be administered after some initial 
instiULiioii and a B lorm to be given alter additional insliutUon 
ALLompanving c-aLh set id lests is a statement of the objeLtive whkh 
the lesi is intended to measuie the grade levels tor uIulIi the lest was 
designed and reteieiKes lor tuither skill development fests are 
arranged hv objective aiui bv gi ade level 
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Selected Guides for 1977 g 

• Middle Si lion I 

\D-\HU LhWlS MlDDLl S( f lOC^Cl'RRICl LI M (il IDt Philadel- 
phia PuWit School S>.tein J^)^^ Avjiiable from PiinLipai Ada Lev\is 
SlIuk)! Ardleigh and Tiilpeho.ken Streets Phtlddelphki Pcnnsvivanu 
l^M3^ (SNUG nuke ^hctk pd\Mc to Sdiool Dbtr^Lt of Philddelphia) 
I hi) ]4<Spp I 

Tills airriLuiiun guide de^Lfibe vi^le inslriiLtionjI program at the Ada 
ilM Leub Middle Sthooi m PiuLidelphia Pen[is>ivania In b.ief the 
gnalb .)f the piograin are to provide the sthooh^ tifth-grade through 
eighth-grade bliideiit^ with ediiLalional opportunities based on an 
eLleLtiL tearivteaLhing approach I our separate ^liouse." aLUHnniodate 
students from all grade levels in an open Llassroom structure 
SpeufiLalK the guide disLUsses the sdiouFs philosophv goafs, team 
struLture Lon\ersKui SLaie lor student ranking, rosters ynd" sJieduies 
Jlternali\e piogiarn and ipeLial-eduLalion laLilities (lirriuilum de- 
\e!opinent is outlined in llie tollou mg aieas^Mding LornmuniLatrons 
suenue mathematics soual studie> latin t^^ing art \rsujlLoin- 
nuiniLations indu^tnal ai ts and nxitbrials home eA^norniLS nuisie,^nd 
liealth and plu^iLai edikatKni J 

MIDDLh SCfiOOL LAN(,l AGf AR IS SKILLS OBJKTIVIS Ol IDI - 
BOOK (iRADLS 6 7 H LsLanibia ( ountv SLhool Board Pensacola 
hlorida 1^)76 ( LI) 1 28 7^)4, :OXpp ] 

The program outlined in this guide provides course ob|Cctivcs. 
organized lor three grade levels, under the tollowing live ma|ur lan^iage 
. arts strands nonverbal LommuniLation tiral LomniunKaliurK literature, 
written LonimuniLation , and language Objectives are prescnte^l m a* 
logiLal teaching seijuente tor eath of the language arts strands, with 
descriptions ot the desired skills and ot sample exeruses and suggested 
JLtivities Appcfldixes Lontam a list ol state (f lorida) aLcredit a tioii 
standards for middle sthool language aits a table of language arts skills 
obieLtives and a lesson plan wbLh niake^ use ot seventh'grade skills 
objCLtives 



Jimior'Uii^h 

AN ^^NTIRDISCIPLINARV INSI RVK I MODLL fOR n,A(UI\(. 
RLADINC.JN (ONUNTARLAS (.RAl)[S7.^) Oranite School 



6 Selected Guides for 1977 

Di^lri^t A\ailah!e iroiii Df Max F Ja^kinan, Lake Junior fhgli 

SJ100! 3450 \\c>i 3400 Souil) Salt Lake ( it\ I tali ^41 1^) { S 1 0 00 
make ^hcA pasahlo to We:^! Lake Junior llmh School) 122 223, 

1^0 p.i.klol wAitliMLd in thl^ JoLuinont dcb^iibob tlio dcveiopnieni ot an 
imograted approach to tLMLliing ^onicnt reading bkdU to teacher ^ 
\lwtlll^d^ and 'natciiaU appl^aHk- to texts and media ^urientlv u^ed m 
Llasbiooqii^ weie pn^du^ed b_\ m^erske tj^^heu ol bi^ieiue niath and 
^<'^iai studies .it a Salt Lake ( it> jUi>K)]^>rgh ^^liool Tlii^i document' 
^niiuiMjb a cop_\ u! the odgma! pjV>"pt>sjl j description ol the in^iervue 
model an evaluaium ot thej>ijmvt teacher evaluation:^ *and outlines 0} 
ten workbiiop ^e^suui\>Cmual and interpretive reading skilL crilual 
ihinking cO[iipte]>irfisu)n skills Aord attack ^kilN wiud kleniilKaliurL 
^.kilib iniln^v^ffg^'directii)!!^ so^abularv ^\ocahular> building leading 
Ntud\ ^«lth and ^uniniarie^) In^^luded in ea^h ot the sesMon ot'ithncs 
aie a Jis^ubsion niethodsMud ^opic^ nt niateiiah developed tor use in 
that Nkill area ^ 

ll\(flL\(, III! PATHRNS ()[ ilfl I \1T C)\ I ( 0\SI \U R 
li)U\TI()\ L\\(.l \RIS PRCXjR \M 1 OR 1 ()\\ A( Mil VI RS 

^ Reused Spimgtieid Publk SJioi>K L^"^ Availatoie Iroin 
I'-naine \ P!as>e Supeisi^oi ol 1 nglish L^^ State Vieet Spnnglield; 
MjsNa^iuiseit^' 01 j 03 (MOOO make ^lie^k pa\abie to Springt lekl Publk 
SuwM.K) |( s 203 42> 2 ^^pp | 

rius \olunie pro\idei> a motivational scheme vvhkli use^ consumer 
eduLjlinn lo ica^h Unguage ailb and build selt -L()ntidenee 111 low- 
a(.hievinc jiinioi high slIiooI students Seventeen sequences desi^ribe 
Ntrategies loi tcaLhiniJ various asfu^Lts ot consumer e(.kRalion including 
deliPitiiMi of ihe ^nnsumei problems /iliat la^e consumers (including 
ihs^ussioiis standjtd ot livim: ^uppl> ami demand and business 
ofvijm/.UK n^s adveitisim: and mstallmeni iniving) thi>j|responsibilities 
ot oHisumers (mLkulmg treati>jLnts ot cmplovment budgeting, ^ledit^ 
utility proper iKe of i?(M>ds ami seivi^es and so on) and Loiisumei 
piotection (spanning siuli lopiNy^is guarantees and vvaiianties legisia 
* lU)n and othei consumer aids) Illustrations activities and. ^^orkslieets 
are presented for main ot these units The Imal setjyence establishes 
ciiteria tcut evaluatmii students^ progress and for assessing llic degree to 
vvhkh llit^ [nouraip v^as suLv.e<s}ul A bibJaographv ol releren^e 
resources and a giossaiv (»| terms ^ou'iplete tlie voluTm** 
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Selected Guides Reviewed and Recommended 

in 1976 . ^ ^ 

C()MPRWlb:\SIO\ CRITICAL RLADI\(. tf||\KI\G SKILLS K-P 
(TlJl^BIG \rNh) ThACFiING RLADING SKILLS Voi Monigomerv 
C«)*n\ Public- Schools For intorniaiion , uriic to CliUord J Kolson, 
C<>()rdinator of Readine Montgomery 'Count\ Public Schools, 'S50 
^lungertord Drive. Rnom ><-;3'^ . Kockvillc, Marvland :08SO (ED IP 

/ yr. 5o:pp r ' - . ^ 

Thi. comprehensive model dclmes and describes nine cat'egorics ol 
• .umprehension.^uii-ludu^g v^ord meanings location recall, translation, 
interpretation, prediction applkation. anah sis, b.v.nthesis and evalua- 
tion hach.ofthe categories includes thejollowin^ sections higlilights, 
contanmig j delinitioR and questions, instructional obiediCes tor 
kindergarten through grade twelve a disaission of the' lupic , and 
learning activities tor kindergarten through grade twelve Ako included 
are a summarv ol the .ontents a conclusion, an annotated resources 
list and a bihliographv ' * . . 

C \ RRIC I LI M Gl IDE Rb ADI\(. WD L WGl AG! ARTS GRADf S 
K-i: (I RRKl Ll M Gt JDI Voi L K-4. Vol ^ ' ^^1 2 Galesburg- 
Augu.ta Comnuiniiv S^ch(H,ls 19^^ Available trom James Van^andt 
^ (hairpersonol Guideline Couiuil Galeshurg- XugustifcC ommunitv Schools, 
(iaiesburg. MiJugan 4905.^ (S5 00). (I I) 124 ^2pp | 

The purpose ot this airrKulum guide is to provide a sequential 
framework teoi^iing reading and the lanmiage arts in a traditional 
classroom or in learriTng-centercd or group-centered situations Teachers 
are encouraged to draw trcun'an abundance ol bastl and supplementar> 
materials T"he ,!uide outlines iangBS^<? arts skills objcaives activilrrs' 
ajui resources lor kindergarten througli sixth grade aeccud^ng to grade 
lt?*ei Guidelines (or )unior high grades sevc^n and eight indoS; actions 
on creative writing and the sch(U)l newspaper The hmh school program 
description outlrnes the following the ninth-grade curriculunr and 
desired specific student skills a modular arrangement tor the tenth giade 
m Shakespeare /speech, the shoM story, and poetry, and elecUve 
mmicourses lor eljveath arfti twelfth grades 
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LANGIACE ,^ND COMMUMCATION A 'RbSOURCh B00K,^k-12 
Curriviuluni Guide No 40 MinnesoU State Depjrlment of Educdlion 
1^75 Available troni Dt)cunienls Se»£lion, Minnesota State Department 
IdiKalion Room 140. Gentenniai Budding. 658 Cedar Street. St Paul, 
Minnesota .55101 ($b50. make chcLk pavable to Doaiments $eaiion) 
|hD 105 463, ::Opp I , . ' ^ 

f 

^ The major toLU:^ oi this resour*.^ book is on people and the problems 
» tlK\v have in relatmg to one another, tor mutual growth and develop- 
^ nicnt in a rapidK Jiangmg y)Liety The goals and objectives oi the 
g.Uide. espetialK those related' to the use and misuse of languaae in 
human allair^*, have been vafidatjed b\ research as' effecUve ior the 
improvement ol writing. Lfitical tiiyiking and Lritital reading: Lteativity, 
and ior the reduction ot prejudice The contents Lonsisi of^j section 
^on^^rmng pei^pt*.tives on language and toinmuniLation, writing and 
^uminunicatn)n and Lngiiage and literature a seLlion Lor^taining 
language slujJv ^oiKcpts and obiCLtives with sample lessons on the 
ohictitives on spee^^h dialcLls jnd on geneial semantks/Snd eleven 
appendixes vvhkh ^onlain maleriaPrelated to the various subjeLts of 
thi^. guide 

PRIRl44JIS(i Tt AC IlING RE ADING SKILLS Vol 3 Montgomer> 
C onntv* 'Public SLhools 1974 f i^r intormation write to Cliftord J 
kolsori. C<u>rdmator ot Reading Montgomery ( t)untv Piibhi. Schools', 850^ 
llungertord Drivt Rooyi 8-237 . RoLkville, Marvland 20850 (FD 112 
T'^ 120pp I ^ . ' ' ' ^ 

This volume desLribcs and discusses the areas m whuli (.liildren must 
develop m v)rder lo learn to read , emphasi/mg the rv'*-ognition o! (he 
ditTerent rales of development lor vjrious thildren Contained in tins 
material are i.ugge?tions regarding the role ot the Llassi(H)fii teacher in 
assessing the needs o-f the'\t)Lyig Lhild. and m planning and organizing 
tor teaching Lists ol resources and materials are ollered*as retcrenLCS 
t(r be used br-^ULators in updating and tormujating a prcreading 
program Group and individual-«.heLklists are included to add to the 
teaLhers' fool:;, lor assessment The intorniatiO'n is also designed to 
lacilitJie the process ol evaluating and reporting student progress 

RE ADING 1 LFf CTIVt NfSS PROGRAM [ LLMf NT ARY^SCIIOOL 
GU1[)1 Indiana Department i>^M^iblkJnstrMLtion 19-74 For in forma 
write to- Dr Gail M Tissier. Director, Division of 'Reading F ffeLtiveiKss, 
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Indiana Department of Public instruction, 120 West Market Street, 10th 
Moof. Indianapoiiij, Indiana 4b204 [LD 1 19 142, 214pp | 

Specific reading program A)bjecti\ei|||re included in this guide in the 
areas ot^ prereadmg. word ^recognition, comprehension. stud> skills, and 
attitudes interests, and \alu|| MeUi.ods ol determining read3|LE ability 

' b\ dia'gno?>is and methods f^timating reading potential arediscussed 
Factors involved in ejrl> reading experiences whicti are discussed are 
auditory di5.crimination. visual discrimination, and ihe use picture 

, biH)ks and easy reading books Approaches to reading instruction which 
are analyzed are th? basal approach, th^anguagq experience approach, 
the individu4lized app^roach, the linguistic approach: the programmed 
approach, orthographic variations the intensive phonics approacli, and , 
muIti-media approacKes Suggestions are given on how to develop word 
recognition, comprehension, and studv sk-ills The atlective dimension 
ot reading is^cafettill> considered Methods \\n developing and assessing 
children-s ^Dierests and attitudes are explained Also included are 
sections nu piograrn orgarfi/atton and evaluation ' ' 

I iniicfilar\' Cradcs liiUK^r 

Tl4;jJllK'S (AIDt f()R LAN{.l AGL ARTS (,KAUl S 4-8 St Lours 
Public Schools 1975 Available II0411 Ms Anne L Price, Director. Division 
{ urriculum Service^|l louis Board of Lducation, 1517 South Theres.1 
Avenue. St G^iis ^)uri 63104 tS4 40^make clmck payable to 
Curriculum' Services f-und. St Louis IWd ot iduc"atu>j1) [LD 122 "76 
183pp ) "^^^^ 

Thts curriculujii guide was devclopetl 'according to the coiiMcthju^ that 
all language skills complement and reinforce each other, that the pupil' 
should Icarrf to use these skills as a rmans ot communicating c{}eclively, 
that the language program should 'hdfi^fhe pupil utili/e ^he language* 
skills m all other areas (.f study, ^ul that the ultimate goal o{ the 
piograrh IS io enable the pupil to become a funclu)ning member ol the 
w^nld community The guide outlines the goal, objectives, materials, 
cour^'e content and suggestion^r language and reading in each of the 
ttve grades An additional sec^n outlines a gif ted program desigilbd to 
promote pupil growth toward sell-imtiated and self-directed learning 
. An appendix contains the Dale-Chall .Readabihtv Index U\: "Adven- 
tures in ReaJTng;^ a glossarv ol terms, and a pupiT record slieet 
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LWCI AGI ARTS GUDL LRWn^ klNDhRC,ARTL\-MNK Svca- 
nioro Coniniunitv SJiool Distrid r^)14 Availuble tioni Joseph B f le^^e 
S*\LaiiH)rc Bodfd o{ Lducation. 4vVSl Cooper Road CirKinnart. Ohio 
45242 {S5U0 [nako ^\K\k pavable to Sv^amoic Board ol Lducation) 
[[ D 101 .^45 4}2pp ] 

Tlub vUniLiiliim luiiJo proviJe^ u :>\steniaiK ^>cquencc ol oxporierKeb in 
ibe^laneuagt aris lorbiudcni:. in ivi.iJergarten through the ninth grade 
^ The viLiide i5> orga;ii/ed in iwo main seaion:> (1 ) A Continuum o\ Skilh, 
vw;}) division^ on dc^od'ng triM^al bkilh m laauai niatenal and 
htoiature iiandvwiling bpehiiiL: ami grainmai and* ( 2 ) -Child 
^ [xxtafKiCb and TtMLfiing vUhlIi ^oilni^i^ ot teaLhmg ^>tiateg\ outhiieb 
!o! kinacigaitcn liiioiigh mnih giado \ glos,iar\ i^. inLhidod 



A rOl RSI 01 SUI)\ IN ENGLISH LAN(, I ACL ARTS LORo 
(iRADlS rO'l2 Rf)Lhestcr PubliL Schools i;X75 Available troni Jerry 
Revnoldb I ngh^^h (onbuitant K-}2 RoJiester Vubhc Schools, Collman 
Building Rovhevtcr \linne5>ota 55901 ($600 mTikc JiCLk payable to 
R()ciiester Public SJiook Independent S\liool Dibtn^t ^^5) [LD 
2H0.367ppl' ^ . I . 

The befiiester eleelivc program outlined in tins document is student 
centered, ^apitali/es up(^i teachcf interest-s and competencies, provides 
biJtfi a spectrum o\ courses open to all three higlv schot)l' grade levels 
and broad utilization ot materials, enables students to niake^uplourses, 
and* includes basic requirements and elective options IfiJuded are the 
goal and philo:,oph> of the Rochester (Minnesota) public schools and of ^ 
the [jighsh language arts curriaikim and outlines for courses in the 
categories ol hnglish humanities, journalisni. and speech/drama [ach 
ol the course outlines includes a course description, lists of objectives 
and requirements suggested approaches, and. lists of materials ^nd 
rcsouKcs printed and audiovisual * 
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Kl M)I\(. ini-CTJVlNLSS PR()(.RA\1 MlDDl | J( \I()R \\|) 
Sl(()\DAk\ SCflOOL (A Indi.n. Dcparlmeni m Pubh. {n^ir^K 

ti-n hr> For intoriiijtion .^ruo m Di (.j,] m n,,,,, i;,,,.,^^,^ 
Uivi.ion .U kcjding ^^^eulvctlc^s Indiioiia IXparlnicrit'of Pubii. Irisim.- 
Uon i:0\Vc.i Market Street lOlhMuu InJi.napoli, Indiarui 4h^(l4 

Ihi^ iliide ni.cM Mi^^^A'stiori, fur ai, all f,jd|„, pt^^t^n Im^umh"" 

Inu, area. in.!rii.liu,i , Jia -pK'>. npt no in^iu.tinnai 
readin^^ pro.r,,n , ,,,mefit aica iM^iriKtiMnai readm. Pin r in, a 
fO.realiunaMeiMin, ,,jamu pto^iaiii and .,n e! 'uiui.n -^tii^l^ A,fN 
rcadu,:! prrjMin lejiniques t. t diaL:no>tic pu.u iptue' leadm j in Jude 
leaJuiL: intefc^t inscnioriCN iiifnniid! leadinj inNcnrcMie. Ntaiidardiz-d 
K-adm. ajMeveiDcnt icsi. j„d a Jie.kii^t l.n or,,ni/in. readiii-^ 
m>truau>i,^ Su,Ys^.n^^ .re ,i,.u umJiiul' tin developmental .ki\\\ 

, '>fi b» teiJ, readme in the .onijnt area^^-i [ r,Jisti v.uaUndie. 
>uefKe nMllRman.> anu [.,>ic e.wn..ni.> are provided \ niatciaK 
liMiiiii uidi.ato level and ^kdN .i.c -ikimn .onifner.iai inateiiaK 
Mea^^ !oj exahiatin- tii. alI->Jtonr uMdnu piujiam an: -.-sled 

\l( XIIONS i Ll\l R\ltl)l Ml [a>t 

^ork Board [ dn.atiun ^r^ Avadahk fnn„ \l, Ken Drop,- 

(urnailarn ( o-udiiiatn, L,st N-uk Hoard ..t I du^ati-Vi ^40 (-.xAell 
VciUK lujontu {)nt.iiio ( anada \14( :\>(n1:uO) |\,,( i>.ji].hh 
fi'Mn ! DRS ^-^Ipp I ^ ^ ' ^ " 

The -indehne^^Mi.'^je.ted, rn th. [ ast N nk (airi.nlun, ( n„w.Hleo 
(TnronlM ( iiiada)*fttcnipr m d.tm. tund.nnenfal pnnuples jhuni 
both ian^auj^^. and .hdd dcveh, pnient . (,.ared toward tfie intermediate 
ievef >tiideni fhi> uinknluni ^uide breaks, doun i lie -essential \kilK (,l ' 
H) iislenin^ nKliuhn- iioic-takine il) ^pe..kln. with eiTiphaMs on 
intonation and re^mnal and soual dialc.u (^;)read!ni: louisuiu .m 
diaui.).!^, .nrnprehciiMon and Iifeialufe and (4) vvntiiiw. irKludin^' - 
dl^ai^^h>n «W .ontent and -lamniar Speuli^-xeiL^es to attam nia.terv 
in thej,e areas are suizgested AppendixeN discuss ls^ue^ ni hotf, tea.heV 
and student evahiatiotv teaJnnij I ndish to nnn-native ^peake^s <m (o 
liH).e With ^peLltlL leariiin^ disabihties jeniedial and uure.tivc teaJi- 
inu and test-takmi' .kiiN A bibiioeiapliv o( texts about pNsJio- 
hn^.uistiLS and re^idniii nueunediate teaJnnL' resnufLes and pro- . 
tessinnalh rejated nutters is also itiLluded 
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TLACHhR^S OLiD{ FUR COMMUNICATION SKILLS'. SHCONDARY 
SClW)LS St Louis Public Schools 1^74 AvaiUbie \u)m Wi^ Nell 
BaumJnn. Si Loub Board ot Lducalion 1517 South Theresa Avenue, St 
Louis/Misbouri 63104 (S6 00, make check pavable to Curriculum ServicOi. 
FuiTd'st Louis Board ol l-ducalion) [ LD 1 H 742 .>*tf)p 1 

Thib guide lb a retereiKe \o: the teacher tu use m each the language 
artb areab (reading writing ^peaking listening and logual thmking) 
\\\]C[: initructiDn m .,umniunication ^ki1h is desired i^art one ot the 
iiuidc covers school publication^ n)urnali^nK ^pee^h, media bur*ve> and- 
draniaticS part t\vo contains section^ on com^:>etenc\ requirements 
coninninicationb labs reading and vCnting and ffert three includes eight 
*^lccli\e literature courses and a statement on Lnglibh seminars or 
miriKourses For ea^h section the goals* Loiitent actiMtieb and 
nuterials are (Uillined 

TKACHL^KS (AIDL f OR C OMMl NICATION SKILI^S GRADI S 11 
AND 12 sr(ONl)\R^ SCHOOLS St Louis Publ^^ ScMols ]^r5 
Available Iroin Mrs Nell Baumann. St Louib B<jard ot Education 1^17^ 
South Theresa Avenue .^t Loui^ \Ussouri 63104 (SbUU, make ^hec^ 
pa>aMe to Curnculuni Service^ Fund, St Louis Board ot Lducatiun) [LD 
! 17 ^43 454pp ) * • 

This guide locUseb on communuatum skills w itlinTsieventecn courses 
American hterature 1 and 2. Lnglish literature 1 and 2 vvorld liieralure 
1 and 2. advanced composition advanced literature, advanced literature 
' and composition 1 and 2. film stud>, science tictK)n, modern wnteis 
comic spirit. Atro-American literature ^|freer t nglish, and college prep 
tnghbh Lach course outline cojitams a descriptum. general goals 
ctinient, activities, and materials Also included is an (outline lor the 
overall goals ot the communicatum skills curriculum in the subject.ateas 
ot listening reading, writing speaking, language, critical thinking, 
tilerarv interpretation and appreciation and media 
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Grades K- 1 2 ^ . 

BANK OF IDEAS (tXPERIENCES IN LANGUAGE) AND SLWLE- 
MENT 1-12 Okidhoma State Department'of Education 1974 Available 
from Dr Clifford Wright. Curriculum Improvement Section, Stale Depart- 
ment|Df Education, Oliver ilodge Building, Oklahoma City, Oklahoma 
7310? (Free limned supply) [ED 096 644, 3 II pp ] 

Focusing on language experiences as, the key to effective learning and 
living, this Oklahoma State i:urriculum publication for grades one 
through twelve suggests viable aiternatives m learning to cope with a 
world that demands immediate changes, adaptive solutions to a 
nonstatic environment and a mental tlexibilit) for harmonious 
interaction with fejlow workess and learners Teachers, are urgtd to 
place more stress on learnmg, and lists of teaching trends and expected 
outcomes are provided Each of the four ^^banks of ideas^' consists of 
about fifty classroom experiences, for each of which information is 
given on emphasis, the learning objective, suggested materials, ieaching 
strategies, learning activities, and evaluation A bgoklet cc^tamin^ 
supplementary materials serves as a corB{)anion guide in implementing 
this program Contents include twenty c*tegorie\ covering thi various' 
language arts activities. " \ 

Elementary Grades K-6 

LANGUAGE ARTS CURRICULUM INSTRUCTIONAL , GUIDE 
GRADES K-3 Wilmington, Massachusetts, Public Schools 1974'jlED 102 
560, 109ppl 

This curriculum guide, designed for tedthers of language at the 
elementary Jevel, outlines mapr language t{)pics and suggests related 
learning activities for use m the classroom Tlie following divisions are 
made General Introduclior;, Introductiorl to Oral-Aural Communica- 
tion, Oral-Aural Experiences, General Introduction to Composing, The 
Writing Process. Narrative and Nort-Narrative Writing, Poetry Writing, 
Sentence and Paragraph Development, Vocabulary Deye lop mdnt. Punc- 
tuation and Capitalization, Grar^^, Spelling Various Instjructwnal 
^ Activities, and Language Objechves Kihdergalten thr6u^ Grade 
Three The section on oral-a|ral communicafion discusses su|:h activi- 
ties as pantomime, brainstorming/ giving directions, and giving oral 
presentations without scripts Various , instructional activities jare sug- 
gested, such as drawing and filming an animated movie, becbming a 
team researcher and wnter, and publishing a class magazine 1 

13 • 
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LANGL ACL ARTS CLRRkfL LI M INSTR'LC [ I0\ AL 
GRADtS4^ ^ViLnnngton, ^assaLhuseiis, Publk Schools J^74 (ED 102 
'551, 133pp. I ' ' ^ 

This LurriCulum guide designed lor teachers ol language at the 
elerneniarv level, outlines major language topks and suggests related 
learning aaiMiie^TMr use ui the classroom The lollowing divisions are 
niad<; General IniroJuction An Lxperien^e Approach iniroduLtion to 
Oral-Aural (^)ninuinicaiion Ora^-Aural ConinuiniLation OiijeLtives 
Introduction to VVriiten (\)mniunuaii(;n, VVriiten Comniunication 
Objectives, Punctuation iand Capiiali/ation Grammar, Spelling, and 
Language Objective^ Grades Four through Six The section on 
oral-aural communication discusses such* aciiviues as prelistening 
pantomime role pla\mg acting <jut stones, aifd choral reading TF.e 
section on v*.ritten communcaiion discUbbCb su^h activities as distin- 
guishing betv^cen lacts" and opinions using and idenlilving simple 
sentenv^es rccogni/ing subject and predicate and building scntenies 
through nioditicdlion 

LLL\1h\TAR\, l\(a.iSli LANGLAGL ARTS foL R^^KS Oh STL D\ . 
k-6 Seven Volumes Rochester Public Scht)t4s '[^^4 Available trom \R 
JoNcC Moan. C urricuhim Office Rochester -Public Schools, Cottman 
Building, Rochester Minncy)t-a 55^^01 <S4U0 pc-r volume, make check 
pa\able to Rochester' Public Schools Independent School District 535) 
(Kindergarten. LD 105 486 \29pp Grade 1, LD 105 4^7 1 I 1 pp Grade 
2, LD 10>488 132pp Grade 3 LD !05 Ah') 1 16pp Grade 4, LD 105 
490 13^^pp, Grade' 5. LD 105 1 40pp Grade 6 LD 10^ 49^ 

These curriculum guides, a series de^^igned tor use m kmdergarten and. 
the \^lementar\ grades, have been compiled with the recognition that 
the basic ingredients ot^ a language arii prt)gram composition speaking, 
listening, literature, and problem st)lving arc uiterrelated and con- 
stantly complement one another and that' this entire process is 
enhanced by the development ot^ the child's tmaginatu)n Introd^nrtory 
material includes a curriculum diagram for the Lnglish language arts, a - 
scope and sequence chart, and a list of resources The contents are 
divided into five categories, each relating to language f{)r the various 
levels Under these, there are five subcategories (I) perception and 
human relations, (2) listening, oral and body language, written language 
(practical), and wntten language (creative), (3) history of 'Lnglish 
language, usage, and semantics and dialectl(4) grammar, htcrature, and 
! composition, and (5) capitalization, punctuation, paragraphing, dic- 
tionary, and Ibtter writing For each of these subcategories the guide' 
outhnes the concept, skills, available resources, and helpful activities 
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ScLondarv Grades 7-12 . - 



TEACHING STRATEGIhS FOR AMERICAN LITERATURE 1,2 San 
Diego Cit\ Scho^h 1974 Available from San Diego City Schools, Room 
2004, 4100 NuTmal Street, San Diego. Call^ornla 92103 (S2 75) fED lO"* 
562, 14ippL 

This gu>de presents leachij^g strategies tor using the basic texts adopted 
for -^^TeVan hteraiure siud> m tv^o diltereni \eJr-long courses 
Inclj/ded are the rationale, course objectives, course outline, suggested 
Uj/ts and activities, and individualized projects using media for 
TAmerican Literature. Chronologically Speaking " and the rationale, 
^/course outline, and suggested units and activities for ^'Amencan 
/ Literature, Thematically Speaking/' Also provided are an annotated 
bibbography and ten appendixes pretests and post tests, essay evalua- 
^ tion forms, individualized projects, student-t&acher contracts, small 

/ ' group discussion evaluation forms, sample critical essays (structural 
diMsions noted), reading seminar evaluation tornis questions to consider 
about literature, using Readers' Theater, and student course evaluation 



ENGLISH CURRICULUM GUIDE GRADES 9^12 Revised South Bend 
Community Schools. 1974 Available from Russell Rothermel, Assistant 
Supermtendent of Instruction, South Bend Community Schools, Educa- 
tion Center, 635 S^)uth Main Street, South Bend, Indiana 46623 (Spiral 
bound !>I0 00, Unbound S7 50) [ED 101 3J'3/534pp ) 

This revised English curriculuin guide contains descriptions of the 
numerous courses offered m eight South Bend hi^ schools A separate 
set of electives is presented for students in the ninth grade, and a 
nongraded phase program is presented for students in the tenth, 
eleventh, and twelfth grades Course descriptions, course objectives, 
course content, instructional matenals, and class activities are suggested 
^for each course All courses are presented on a nine or eighteen week 
elective basis The educational philosophy and overall plan of the 
Engbsh curriculum in the South Bend Community Schools is also 
described 



STRATEGIES FOR TEACHING ENGLISH IN CAREER EDUCATION. 
FINAL REPORT Delaware State Department of Pubjic Instriition. 197 L 
Available from Gary L. Houpt, State Supervisor, English/ Education, 
Delaware State Department of Public Instruction, Townsetid Building, 
Dover, Delaware 19901 (Free limited supply). [ED 059 404, i42pp.I 
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A Careers English Workshop, conducted at Delavvare State College 
during June 197 L 'was devoted, to documentirfg the 17 teaching 
_ strategies included -m this^ublication This document was designed as a 
^ guide for English instructors who Peach'tn a career education program 
m the seu)ndar\ schools throughout Delaware The strategies reflect a 
more relevant and meaningful concern for improving communication' 
skills and ^untent than the traditional English language arts approach 
Each strategy is made up of goals, instrLiLuunal objectives, content, 
activities evaluation, and a bibl^aphy An annotated bibliography is 
' appended 

PROGRAM OF ^fl DY FOR AMERICAN LITERATURE, JUNIOR* 
YEAR Wiihamsport. PennsvKania, Area School District 1973. [ED 098 



vear includes an introduction, the program object iv*ii-i ^survey of 
genres, units on, themes in American hter^ure which deal with 
idolescence, alienation, and the American Dream, a chronological study 
ot American literature, and units on research paper and inde- 
pendent stud> The objectives for each unit are divided into structural, 
technical, and meaning categories I ach category contains ob)ectivcs 
specific to Its meaning, and a separate vocabular> list accompanies each 
category The tests suggested at the conclusion of the objectives 
included those which serve as ^inmarv Sources dnthoiogies, critical 
collections or periodic or genre'hislor> A svilabus and ^ biblkjgraphv 
are presented with each genre LTsted undef the research paper are 
purposes, strategies, teaching suggestions, and examples o! suitable and 
unsuitable topics 



MTS AND BOLTS 6f READING IDF AS AND RESOURCES FOR 
LANGUAGE ARTS TEACHERS 7-12 Nashville Metropohtan Public 
Schools 1974 Available from Mrs. Elizabeth K Burgess, Nashville 
Metropolitan Public Schools. 2601 Brandsft^rd Avenue, Nashville Ten- 
nessee 37204 ($3 00) [FD099 809, I85pp ] 

This book IS intended as a sourcebook for secondary lapguage arts 
teachers of grades seven through twelve Prese^ited in the book are a 
, variety of ideas based on different'learnmg moaalities Bulietm boa;d 
su'ggestions, games, teasers, fillers, plans, puzzles, illustrations, and 
activities are included to motivate students to want to read TAe format 
ol each division includes a raUonale; a concept statement^ and activities. 
Alarginal notes are provided for quick reference The information in the 
'resource section and appendix is cross-referenced Much of the book is 
cot>c^rned with specific teacher techniques • / i 
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Criteria for Planning and Evaluation of English 
Language Arts Curriculum Guides (Revised) 



Introduction 

To perform the task -of Lurnculum evaluating, the Committee on 
Curriculum Bulletins has developed and repeatedly revised its "Criteria for 
Planning and hvaluation of Curriculum Guides," trying to keep up with 
trends set by 'the best Lurnculujn practitioners These criteria were 
established with several'objectives m mmd First, 'with these catena each 
member of fhe Committee'Hfc a unifor/n tool which he can use to evaluate 
the curriculum guide In line with this first objective, the subcommittee 
that developed the criteria* felt that each guide should be evaluated as a 
unique guide, not directly compared to other guides throughout the 
United States Secondlv, the .criteria sep/e to help schools and other 
educational agencies develop and evaluate curricula designed to guide 
teachers The Committee also hopes that the criteria wili'be a possible 
change agent The evaluation instrument was designed to apply to many 
dilfcrcnt content emphases withm the field of Pnglish-language studies, 
along with the learning process, organization, methodology, and l^jiguage 
versatility The criteria and , the annotation , are a kmO of synthesjs set oi 
Utopian,"S|-ai^dards with definite biases that the Committe^i readdy 
acknowledges So far no single guide has "met" the standards for the 
cnteri^ 

Schqfol districts wishing to have guides evaluated should mail one copy to 
, fhe NCTE Committee on Curriculum Bulletins, 4.111 Kenyon Road, 
\ Urbiina, Illinois 61801 It would help the Committee to have m addition a 
^statement containmg information ibout the development of the guide, the 
mature of the school population ^hd community, and the guide's 
\rel|tionship to other curriculum materials la use The evafuation process 
formally takes from four to eight weeks There is no charge for this 
. aenvice ^ . ' 



♦The subcommittee ftx^^he 1971 criterid fticluded Sister Rosemdry Winkeljohann, 
then Chairman of the Committee, William Strong, Associate Chairman, Allan 
Dittmer, Member of the C^)mmittee, William J Scannell, NCTF Liaison O^fi^er, 
David Kives, former, NCTE Direct qp of Special Projects, and Ri^iard Adlcr, former 
N'CTf- <^onvention coordinator The subcommittee for the current revised criteria 
(1973) included Richard Adler, University of Montana, Mae L Jackson, University of 
Oregon, ^Uan Dittmer, University of Nebraska, Barbara Rodgers, University of 
/CTncinnatn Betty Swiggett, Hampton, Vuginu, Adrun B Sanford, hducational 
, Developm^l Ct)rporation, and Mima Ann Williams, Abilene, C^iristian College 
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Criteria for Planning and Evaluation 



PHILOSOPHY What We Subscribe To 
This guide 

1 has d statement of philosophy that coherently explores the beliefs of 
teachers about students and subject matter * 

Philosophy IS what we believl^, and it's a good thing to get out in the 
open 

2 has content that follows logically and consistently from its statement 
of philosophy. ^ 

!j a philosophy doesn't guide decision-making, it's largely useless 

3 promotes a natural, organic integration ol language arts experiences 
Things ought to go together • _ 

4 encourages teachers to vi^w language .both as a subject and as a 
cc51f^iunicative process central to all human hie and learning 

Language is primarily a living process, noj^p artifact - 

5 stipulates that indiv^aF firocesses ^{ language-' d.evelopment and 
concept developmen^take ^ precedence over arbitrary grade level 
expectancies o'r requirements 

The best chance for stimulating learning is to start where the kids are 

6 expresses the belief that the Hriglish program should aid stu(Jents in 
planning, ex^cnting, and evaluating their learning experiences both 
individually and m groups 

Who's It for anyways' Complete involvement in the process is ideal 

1 suggests that teaching and learning are cooperative, not competitive, 
activities in the classroom 

Nobody ever really wins The business of the classroom is cooperation 
between teachers and students, and students and students 

8 indicates that successful experiences in language rfeveidpment are 
essential for all students. 

W Success comes in all colors, shapes, and sizes. All kids need to succeed 
in school 



POLICIES AND PROCEDURES How We Operate • 

This p^lan .\ . " * ^ ^ 

j ^ ' \ 
1. helps ifiee teachers by explaining their responsibilities and by sug- 
gesting the possibilities opert to them. , 

ERJC ■ - \ 
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School systems usually have expectations, and it's a good thing for 
teatfjers to know their options, 

2 states procedures for both individual and group decision-making on 
such matters as selecting and ordenng materials, equipment, and 
services > 

The nuts and bolts ought to be specified, not just guessed at 

3 supports the view that^curriculum building is an ongoing process 

Curriculum, like kidr, keeps changing- or at least ft should There 
ought to be a plan and somebody to make sure it happens 

4 reflects the interaction and cooperation of members of the total 
educational community 

Everybody should have a say, and they ought to be listened to 

5 encourages continualanservice Iraining and professional improvement 
for ail teachers . , 

Change is continuous, as is the learning process 

^- 

OBJECTIVES Wm We Hope Will Happen A 

if ^^^^ 

This guide . . 

1. has ofeifctives that follow directly from the philosophy 
^*What you see is what you get'" 

2 sets clear objectives for all the majoi components of the English 
curriculum 

ifl>' what you want to happen so that it makes sense to you and 
anybody who reads it 

3 states objectives in a manner which facilitates recognition and 
description of progress \7 

An objective can be a useful thing if it helps you to focus on what kids 
do, 

4. distinguisKes teacher objectives from student objectivtJS, 

What teachers do should be differentiated from ,what students do. 

5 recognizes that many objectives are dg^rable even though progress 
toward them may not be conveniently observed nor accurately 
measured. *, 

Restriction to a limited set of precise objectives canjinduly inhibit 
learn mg and teaching Some goals arie reached only' very gradually,, 
almost imperceptibly, and some processes are not easily broken mto 
steps or levels of achievement. 
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recognizes that cognitive and affective behavior are inseparable m 
actual expenence 

Thoughts and feelings interact continuously 

contains objectives for improving language performance, as well as 
perceiving more clearly what others do with language 

language is a game for playing as well as watching You learn to do 
something by doing it, not 6y sitting on the sidetines 



ORGAS'IZA TJOX How We Channel the Flow oj Energy 
This plan . 

L niakesclear how particular units, lessons, and/or procedur^are related 
to the total English program. ^ 

Connections need to be made now and then It helps ij you have some 
idea how things migfit fit together and make sense 

2 suggests a possible w.orkable sequence of basic communication skills 

A suggested logical order is helpjul even if it can 't always be followed 
by particular children 

3. organizes major aspects-of the language arts to provide directions for 
planning. , ^ ' , 

Themes are a pretty good way to organize a curriculum but not the 
only way 

4. regards textbook materials, if used, as resources rather than courses of 
study 

Textbooks don't equal the curriculum at least not in the best 
programs Teachers and kids and parents are the realiesources 

5 suggests a variety of classroom organizations and activities to accom- 
modate various kinds of iearniog. 

Classrooms are npt conveyor belts in the factory of learning It's the^^^^ 
things that happen on the way that count. 

6 supplies specific procedures which will enable teachers to help their 
students to become increasyigly independent. 

Dependency is learned, but so is independence 

7. reflects the pnnciple that the students, themselves should often 
generate learning activities. ^ ^ 

Kids ar^ natural learners who soMetimes learn to be uncuriou^ and 
unquestioning They^learn when Ave let them. 
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PROCESS AS CONTENT The Ways That'^tudents Experience ' 
This guide • • • ^ 

1. distinguishes between conventional ^'expository" teaching methods 
and ^'discovery," "inductive," or '^inquiry " methods, ^ - 

• No method is saCred, each is useful for a difft^rent purpose. In many 
schools, however, more emphasis needs to be placed on inquiry 

2 contduis activities that have a "problems" or **questions" focus 

Documents from the past or problems from the present or future 
should often Se used to promote twining in inquiry 

^ arranges its jjrquiry approach so that students gain confideace m their 
problem-solving abjjities * ' 

An ''inquiry attit^e" 4s learned through successive and successful 
encounters with problems that <;an be solved 

4 iitdj^es methods to promote cooperative interaction'among students. 

Classroom experiences should pra-^xde guided practice in group 
dynamics. 

5 has strategies to encourage each student to discover and extend his 
'own ways of perceiving and'learning/ 

Because each student has a unique perception of experience, it is 
essential for him to develop his own growing analytic and crealive 
p o wers, 

\ 

6. stipulates ways to focus con*scious attention on the processes of 
inquiry and learning. 

Inquiry proces'ses learning how to learn-are probably the most 
important activities that students and then teachers can engage in 



LANGUAGE ^ 

This guide ... * 

1. suggests that, the content of language study often comes from real life. 
Language is as real and personal as each individual 

2 provides for study of conventional arfeas of hnguistics. 

Linguistics, as usually taken up in schools, includes semantics, history 
of lartguage, grammars, regional dialects, social dialects^ lexicography, 
find kinesics (body language). 

•3. suggests study of unique customs of specific language areas. 
f 
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r/ie ''languages'* o/. advertising, pohtids, religion, Mnd nmny other 

human activities are .worth studying. "Teachers need to ask the right 

questions about the, ways these languages work, 
. . R ■«• ^ , 

' 4|>rovides fer frequent imagin3tive use of language in ^tudent-creafed 

an^ student-moderated groups. i" ^ 

' Imffi0il€d drama, role-playing, task groups, and brainstorming are 
ways ikat^ids can explore language Imagine what it would be like 
if. . ':\.'.f-hi£p talk it out - 
' ^, ^ ' * *• 

5..refRn&t'S*'4cjiowf0^ge of current or recent developments in^ modem 
languagethecnry^' , - - ^ 

Some of ihe new grammars work better than the old oi9gs because they 
describe our language more precisely, ^ ^ 

6 suggests activities that l^elp students learn the difference between 
gramntar ind usage. • 

Grammar^ IS primarily the study oj language structure, usage is the 
. study of the values we- attach to pronunciations, vocdbulary, and 
particular c^nvenu&ns, ^ 

7'recogni2cs that analysis of larTguage, a^ in grammar study, does not 
■ necessarily improve p^rfiArmance in composing. 

The analysis af grammar is different from processes of composing, 

J. 

5. recognizes the assets of bidialectal, bilingual, and non-Englishi*speaking 

children in exploring language concepts, , * 

f ^ \ ^ 

We live fti a pluralistic fociety, 

9, fuggefsts activities tiiat help students acquire or expand their Ta^iiiity to' 
understand and Use the English language 

The bajiis for all language is experience. v--^ 

10 recogrtizes the importance of .children accejDting their home-rootpd . 

lan^age, as well as that pf others, . ^ , 

•*» • ^ 

> Jpositive self-concepts h'Clp kids tO' become more "open" people. 

COHPOSfTION Hd^ We Shape Lan^age and Ourselves 

This guide^. . * HI ^ • » . 

\. perceives composing as occurring in four ways speaking' writing, 
acting, and filming. %- 

Composing requires an orchestratioft of experience. There ar&Mi^ferern 
ways to say things, and all' are worthy of investigation, * 
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2 emphasizes the significance of composing as ^ means of self-discovery. 

E M Forstes said, "How can I know what ! think 'til l\ear what I 
say^" ' 

3 l-ecognizes the importance of the composing processes as ways^ of 
bnnging order to human expenence. 

Compojmg TslTway *to make sense of our world. 
* 4 ' has activities designed to stimulate composing 

^ Precomposing experiences, if important to kids, can h£lp stimulate 
more worthwhile writing. 

5 recomm6nds^that composing shouH often occur in small groups. 
^^^5 ^^Y^^ ^^^^ ^^^^^ ^^^^^ 

6. affirms th a f^com posing is always creative 

7. suggests thai composing stems from meaningful precomj^osing expen* 
^nces 

The better the input, the better the output Creation requires 
^ ' stimulation , * ^ 

8. recommends that composition should occur for different purposes atid 
usually for atidiences other than the teacher 

Decisions about communication ought to be determined by something 
more than, the teacher's, gr^ie book Authenticity is a fUr\ction of 
khowing whom you *re talking to and why. 

9. recommends that composing should occur in an atmosphere of 
maximum sharing. 

. '^'^^t kids help each o4her * , 



MEDIA "TJ^e Medium Is the Message" 

This guide . . * 

yr " - ^ 

1. promotes audiovisual as'well as verbal literacy. 

Students need to explore the Relationships among' visual, verbal,^nd 
kinesthetjcjoo m m unica tion, - . " ' • 

2 a^aints teachers with the characteristics and potential use of vaffous 
media. 

The ^electronic age is with ui Are wcM^ith it^ 
3.^. suggests ways of involving students in using media. 
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A pen and ink is fust one voice Kids need the options of 
. communicating with color, motion, and sound 

4 suggests specific media supplements for learning activities. , 
The media are like extension cords, they plug into a wider world 

5 lists' media resources available to teachers, and specifies procurement 
procedures. * ' ^ 

What's available and how do you get it^ Media doesn't get used unless 
it's accessible." 

READING ANlMlTERATURt The Worlds Students Experience 
This guide 

1. provides vnays for the, teacher ta determine individual degrees of 
readmess. 

Shakespeare said, "The readiness is all 

2.. suggests procedures to hetp teachers develop student reading skills 

Th^ ''teaching oj reading" means more than having a few books 
around. 

3. recognizes that a total reading program reaches beyond the developing 
of basic reading skills 

A person really never stops learning how to read 'There are alwcpys new 
'^skills to learn. / 

4. relates the skills of reading to ^ total langyage program 

Reading, writing, listening, and speaking^af^more like a web than like 
foup peas tn a pod. You touch on& strand of language experience, and 
the whole thing vibrates and responds. 

5. makes provisions for a comprehensive literature program 

a iQt of books of all kinds in kids' hand^. 

6. recognizes^ that it is more important to "engage in" literature than to 
talk about terms. ^ .* 

Literary terms, conventions, ^^nd systems of classification are inden- 
tions of the profession. If talk about these externals is substituted for 
experience with literature,. w£ **murder to dissect, "as Wotdsworth put 
It. * * . 

7. jecommeads that teachers allow and entourage students to select and 

read all types of literature, especially confemporaFy. 

Take the lid off the reading list, and let kids explore. 
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8/vHelps teachers to identify, accept, and explore all vaneties of affective 
and cogn^uve response. ' ^ 

/ What Kids say about literature is important, and so is how they feel 
' about it. Our effort^ should be devoted to helping kids extend and 
^—'-deep'ih th^eir responses. 

9. suggests acting and role piaying as a means of exploring literature. 

^ Literature is frozen drama. Whenever you get your body into the 
language of a poem or story, you 're interpr%ting it. 



EVALUATION Discovering and Describing Where We Are 
' This guide 



y into the 



1. has a coherent and useful rationale for evaluation 

The rationale should be related to philosophy and obfectives The 
reporting policy should be explicit ' * * . 

2. stipulates that reporting procedures describe pupil progress, including 
growth beyond the scope of stated objectives. ' * 

' feUchers and students should no( feel inhibited by narrowly specified 
obfectives 'The aside s are essential to the insides " ' 

3 makes clear that grades and standardized tests, 'jf u&ed, do not 
constitute the major purpose of evaluation. 

Marks and scores are not inds, the end of evaluation should be 
information use ful for furthering achievement. 

4i suggests methods of evaluation which help to encourage a pupil, not to 
discourage him 

Teachers should encourage ' and respect any progress a pupil makes 
^ rgther than punish^or badger him for any apparent lack of progress 

5. helps teachers diagnose individual learning progress and, suggests 
laethods and material to accomplish this * 

Edch pupil learns in a different way at a differing rate from other 
^pils. 

6. iuggcstSfrthat most ^valuation be tailored to tbe students' ability, age, 
and pertonality. ^ 

^^"S^^^tion should be-adapteci to people, not vice ver^a. If evaluation is 
pnmaply for helping individuals learn, and indifferences ar£ at least 
acknowledged, then evaluation should be individualizec(, ' 

7. , r,ecognizes that the student must be involved m all evaluation. 

Self-evaluation IS cruciu I to learn ing. 

eric' . -iO ; 
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♦V ■ . 

8. suggests ways that teachers and students can use the results of 
evaluation to change Uie program as ofter^as necessary. 

The ideal curriculum is tentative, flexible, and responsive to the results 
' of^contii^ual evaluation 



DESIGN Form, Function, and Flavor 

This guide ' * ^ 

1. IS easy to read, the language is clear and effective. 

Guid^ writers should set a good example in communicating: our 
medium has a message 

2 exhibits an appealing form and style 

An attractive and creative guide will stimulate use 

3 has a format which maJ^es revision convenient - ' > 
A looseleaf format makes a guide more amenable to change 

4 states its relationsh^ip to any other curriculum guides published by the 
school s^^em. V 

Sometimes new teachers have a better idea of what's^oing on when 
curriculum relationships are explicit. 

5 suggests as resources a large variety of specific background materials 
and school services. ^ 

A guide, to be useful, has got to have useable things in it. 

6. identifies people and procedures which will pjombte interdisciplinary 
activities. . 

We can build walls Mround ourselves with' labels like English, social 
studies, anci science/ 
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